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Impact on P-12 Student Learning 
 

To be completed by faculty of student teaching seminars (or the equivalent) or by university student-teaching supervisors based on a 
project that the candidate completes during student teaching. 
 

 Unacceptable (1) Proficient (2) Exemplary (3) 

Knowledge of 
P-12 student 
characteristics:  
aware of 
student 
strengths and 
needs 

Candidate does not view each student 
as an individual and is unaware of each 
student’s strengths and areas of need; 
and/or candidate views each student 
as an individual and is aware of each 
student’s strengths and areas of need, 
but this is never or rarely reflected in 
lesson planning and teaching. 

Candidate views each student as an 
individual and is aware of each 
student’s strengths and areas of need; 
however, this is not always reflected in 
lesson planning and teaching. 

Candidate views each student as an 
individual and is aware of each 
student’s strengths and areas of need; 
this is always reflected in lesson 
planning and teaching. 

Knowledge of 
P-12 student 
characteristics:  
understanding 
impact of 
family, school, 
neighborhood, 
etc. on learning 

Candidate does not provide or seldom 
provides specific implications for 
planning, instruction, and assessment 
based on an understanding of the 
impact of the family, school, 
neighborhood, and larger community 
on students learning and development. 

Candidate usually provides specific 
implications for planning, instruction, 
and assessment based on an 
understanding of the impact of the 
family, school, neighborhood, and 
larger community on students learning 
and development.  

Candidate always provides specific 
implications for planning, instruction, 
and assessment based on an 
understanding of the impact of the 
family, school, neighborhood, and 
larger community on students learning 
and development. 

Knowledge of 
P-12 student 
characteristics:  
demonstrates 
knowledge of 
research on 
development 
and learning 

Candidate does not demonstrate 
knowledge of the research on child 
development and learner 
characteristics and/or planning and 
teaching does not demonstrate that 
candidate transfers this knowledge 
into practice. 

Candidate demonstrates knowledge of 
the research on child development and 
learner characteristics; planning and 
teaching demonstrate that candidate 
usually transfers this knowledge into 
practice. 

Candidate demonstrates knowledge of 
the research on child development and 
learner characteristics; planning and 
teaching demonstrate that candidate 
always transfers this knowledge into 
practice. 
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 Unacceptable (1) Proficient (2) Exemplary (3) 

Learner 
outcomes of 
unit or lesson 
plan: 
measurable 
learner 
outcomes 

Learner outcomes are not measurable 
and/ or do not define what candidate 
expects K-12 students to know and/or 
to be able to do at the end of the 
lesson or unit. 

Learner outcomes are measurable and 
define what candidate expects K-12 
students to know and/or to be able to 
do at the end of the lesson or unit, but 
some outcomes could use further 
definition. 

Learner outcomes are measurable and 
clearly define what candidate expects 
K-12 students to know and/or to be 
able to do at the end of the lesson or 
unit. 

Learner 
outcomes of 
unit or lesson 
plan:  learner 
outcomes 
aligned with 
standards. 

Learner outcomes are not or rarely 
aligned with the appropriate local, 
state, and/or national standards for 
the discipline. 

Learner outcomes are mostly aligned 
with the appropriate local, state, 
and/or national standards for the 
discipline. 

Learner outcomes are completely 
aligned with the appropriate local, 
state, and/or national standards for 
the discipline.  

Instructional 
planning 

Instructional planning does not 
demonstrate clear organization i.e., is 
without a logical sequence of learning 
activities; and/or does not focus on 
important themes and/or critical 
information. 

Instructional planning demonstrates 
clear organization with logical 
sequence of learning activities; unit or 
lesson focuses on important themes 
but includes too much irrelevant 
information that may distract from 
students’ learning critical information. 

Instructional planning demonstrates 
clear organization with logical 
sequence of learning activities; unit or 
lesson focuses on important themes 
and/or critical information.  

Instructional 
planning:  
differentiated 
learning 

The plan does not include ways to 
differentiate learning to reflect a 
variety of student needs or the needs 
of individual students. 

All aspects of the plan (i.e. instructional 
strategies, materials, activities, and 
assessment) for differentiated learning 
reflect a variety of student needs, but 
could be further nuanced to address 
each student’s individual needs. 

All aspects of the plan (i.e. instructional 
strategies, materials, activities, and 
assessment) for differentiated learning 
are nuanced to reflect a variety of 
student needs as well as each student’s 
individual needs. 
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Unacceptable (1) Proficient (2) Exemplary (3) 

Test of K-12 
students’ prior 
knowledge 
(“pre-test”) 

The test of students’ prior knowledge 
is not congruent with the learner 
outcomes and/or does not yield useful 
information for instruction. 

The test of students’ prior knowledge 
addresses most of the learner 
outcomes so as to yield useful 
information for instruction. 

The test of students’ prior knowledge 
is completely congruent with all the 
learner outcomes so as to yield useful 
information for instruction. 

Use of pre-test 
results to 
inform 
instruction 

Candidate’s instruction did not 
incorporate the results from the pre-
test and/or the candidate did not 
differentiate instruction based on the 
pre-tests results. 

Candidate’s instruction began at the 
appropriate level based on the overall 
results from the pre-test and 
differentiated instruction based on 
pre-test results in some lessons. 

Candidate’s instruction began at the 
appropriate level based on the overall 
results from the pre-test and 
differentiated instruction based on 
pre-test results in all lesson elements. 

Teacher 
decision 
making skills 
during 
instruction  

Candidate did not implement 
appropriate and pedagogically sound 
modifications during lesson or unit 
implementation in response to 
students’ questions, level of 
understanding of the content, and 
other critical factors. 

Candidate is able to clearly articulate 
appropriate and pedagogically sound 
modifications made during lesson or 
unit implementation in response to 
students’ questions, level of 
understanding of the content, and 
other critical factors, but other 
modifications may have further 
enhanced student learning. 

Candidate is able to clearly articulate a 
range of appropriate and pedagogically 
sound modifications made during 
lesson or unit implementation in 
response to students’ questions, level 
of understanding of the content, and 
other critical factors. 

End of lesson 
or unit test 
(“post-test”) 

The post-test is not congruent with the 
learner outcomes and/or does not 
evaluate student learning. 

The post-test is congruent with most 
of the learner outcomes so as to 
evaluate student learning. 

The post-test is completely congruent 
with all the learner outcomes so as to 
evaluate student learning. 

Data analyses The data analysis revealed that 
students did not achieve mastery or 
made no or insufficient progress 
toward mastery (i.e., at the level 
defined in a student’s IEP) of the 
majority of learning objectives. 

The data analysis revealed that 
students achieved mastery or made 
progress toward mastery (i.e., at the 
level defined in a student’s IEP) of 
most of the learning objectives. 

The data analysis revealed that 
students achieved mastery or made 
progress toward mastery (i.e., at the 
level defined in a student’s IEP) of all of 
the learning objectives. 
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 Unacceptable (1) Proficient (2) Exemplary (3) 

Interpretation 
of K-12 student 
learning 

Reflection demonstrates that 
candidate is unable to hypothesize 
why all students did not meet learner 
outcomes.  

Reflection demonstrates that 
candidate is able to propose only one 
hypothesis for why all students did not 
meet learner outcomes.  

Reflection demonstrates that 
candidate is able to propose multiple 
hypotheses for why all students did not 
meet learner outcomes.  

 
 
Please enter any comments here. 
 

 
 
 
 
 
 
 
 

 
If the candidate received an unacceptable score(s), please indicate the plan for remediation. 
 

 
 
 
 
 
 
 
 

 


