
Plato not written it down.  

Despite Socrates’s con-

cerns, however, writing 

persisted.  People wrote 

by hand, some illuminated 

their texts, and the tech-

nologies that underpinned 

the technology of writ-

ing—papyrus, cloth, clay, 

metal, chalk, pigment, egg 

yolk, gold—were im-

portant.  With the advent 

of printing, another tech-

nology of writing, there 

was more concern.  Writ-

ing in the 15h century, 

Adrien Baillet sounded the 

alarm: “We have reason to 

fear that the multitude of 

books which grows every 

day in 

Sousan Arafeh, Educa-

tional Leadership and Policy 

Studies  

 
And Socrates said:  “If men [sic] 

learn this [writing], it will im-

plant forgetfulness in their souls; 

they will cease to exercise 

memory because they rely on 

that which is written, calling 

things to remembrance no long-

er from within themselves, but 

by means of external marks. 

What you have discovered is a 

recipe not for memory, but for 

reminder. And it is no true wis-

dom that you offer your disci-

ples, but only its semblance, for 

by telling them of many things 

without teaching them you will 

make them seem to know 

much, while for the most part 

they know nothing, and as men 

filled, not with wisdom, but with 

the conceit of wisdom, they will 

be a burden to their fel-

lows.”(Plato, Phaedrus 275a-b) 

 

Writing is technology.  It is 

a tool, developed by hu-

mans, to facilitate commu-

nication, which itself is 

made possible by employ-

ing other technological 

tools such as pencils, pa-

per, computers, printers, 

etc.  Writing is complex 

and varied—it has many 

purposes and is something 

that is learned and cultur-

ally bound. 

 

Socrates railed against 

writing, something we 

would never know had 

When I began teaching part-

time eight years ago (my first 

course being Composition) I 

embraced the intersections of 

writing and technology, rec-

ognizing the powerful tools 

students had at their disposal 

to communicate their 

thoughts and ideas with oth-

ers. Technology helped my 

students see writing not as an 

arduous and regimented 

practice (as I had before my 

first computer allowed me 

the fluid process I know 

now—an openness that I 

suspect also informs my ped-

agogy), but also as an entry 

into a (global) conversation 

about a topic in which they 

have every right to take part.  

 

The articles and short re-

ports in this issue discuss  

technology not just as a tool 

for writing, but also for 

teaching. No matter what we 

do within and beyond the 

classroom, we can safely say 

that technological innovations  

have issued new possibilities 

for us as teacher-scholars., as 

well as our students.    

 

My very best wishes, 

Jennifer A. Hudson, Editor 

Writing and Technology: Developmental, 

Digital and Doable 
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Becoming an Academic Mama 
Misty Ginicola, Counsel-

ing and School Psychology 

 

Before last summer I 

thought that balancing 

work as an academic 

with my personal life was 

difficult, but possible. I 

had earned promotion 

and tenure by working 

endless hours and late 

nights, working on lots of 

research projects and 

traveling broadly to con-

ferences, as well as being 

on more committees 

than any one person 

could possibly enjoy. So 

when the prospect of 

adding a baby to the mix 

became a reality, I 

thought that with a little 

more work, I would find 

a good balance. What I 

did not know was that 

t r a n s i t i o n i n g  i n t o 

parenthood would be 

the hardest thing I had 

experienced to date—

harder than earning my 

Ph.D and promotion/

tenure combined.  

 

On the outside of this 

experience, I had failed 

to consider how incom-

patible these two roles 

could potentially be. As 

an academic, our worth 

is tied to our ability to 

learn, teach, serve and be 

productive and creative 

in our respective fields. 

In this way, we function 

as a disconnected mind. 

Our worth and success 

is measured by how 

sharp our minds are and 

our ability to keep this 

mind disconnected from 

stress and distraction. 

We are not supposed to 

have issues with our 

bodies or our spirits, as 

when we do, it takes 

away from our ability to 

function as academics, 

and for this we can be 

harshly judged or evalu-

ated. 

 

Being a primary caregiver 

is also incredibly difficult. 

But in opposition to be-

ing an academic, our role 

as nurturer relies on our 

ability to disconnect as 

well, to put our minds 

and selves on hold in 

order to care for our 

children, a physically and 

existentially demanding 

task. When we are not 

able to sacrifice our 

selves for our children, 

this also leads to harsh 

judgment, as well as con-

sequences for us as par-

ents as well as for our 

children. 

 

So what do you do when 

you are both, an academ-

ic and a mama? My inabil-

ity to separate my mind, 

body and spirit for both 

tasks reared its ugly head 

while I was still in preg-

nancy. In the first tri-

mester, I could barely get 

off the couch I was so 

exhausted; luckily the 

timing fell over winter 

break, so I did not have 

to face the classroom. 

But in early spring, I had 

to run out of my office 

hours and at the end of 

class occasionally to at-

tend to bouts of morning 

sickness that did not care 

about my attempts to 

disconnect from my 

body. At the end of my 

pregnancy, I was on bed-

rest, limiting my ability to 

function at all. Once my 

son was born, I had to 

contend with healing, 

breastfeeding, lack of 

sleep, exhaustion, post-

partum blues, existential 

crises and a difficult tem-

pered baby to boot—

none of which were con-

ducive to working, much 

less working as an aca-

demic.  

 

Once I came back to 

campus, the conflicting 

roles have been made 

even more transparent. 

Balancing the continued 

exhaustion, childcare 

issues, a sick (and teeth-

ing) baby and marital 

stress with a heavy 

teaching load, an active 

research agenda, multiple 

committee appointments 

and professional devel-

opment is just simply 

laughable. And yet I now 

S O U T H E R N  D I A L O G U E  
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think more and more about those 

other academic mamas (and papas 

for those fathers who serve as 

primary caregivers) out there 

who suffer silently and whose 

mind, body and spirit are never 

balanced. I think of those who 

have had to sacrifice either time 

with their families or time build-

ing their portfolios for promo-

tion. I think of those who find 

themselves saying something real-

ly stupid in teaching a class be-

cause of the infamous mommy 

brain or the massive sleep depri-

vation from which they are suffer-

ing. I think of those who, at the 

end of the day, have little left for 

themselves because they are con-

stantly giving to others—either in 

the form of knowledge, intellect, 

service, breastfeeding and pump-

ing, love, affection and supervi-

sion. Whether it is creating a well

-researched PowerPoint presen-

tation for your next conference, 

teaching a class, rocking your ba-

by to sleep or creating home-

made baby food for your little 

one, as an academic mama you 

are always in service. 

 

Having said all that, I am not 

ready to give up on the dream 

that I can make these two gigs 

work: that I can be a successful 

academic and an excellent moth-

er. I am not entirely sure how 

yet, but I know it requires recog-

nition of my combined role, the 

ability to multi-task, the ability to 

separate the roles when neces-

sary, help and support from oth-

ers, self-care, patience, humility 

and lots of kindness and under-

standing from other academics. 

My department colleagues have 

continued to be understanding 

and supportive. My students have 

understood when I am forgetful or 

ask them “Please email me that 

request because I will forget.” I 

have even seen this kindness from 

others in my field. This last week-

end I went to a state-level confer-

ence to present my grant-

supported research study with 

another colleague. Unfortunately, 

at the last minute, my childcare 

plans fell through and I was left 

having to bring my son. The con-

ference organizers were kind and 

allowed me to bring him with me; 

the conference attendees were 

kind and did not judge me (at least 

openly) when I arrived wearing my 

7-month-old son in a carrier over 

my professional clothes; one of my 

former students was kind enough 

to watch my son while I was pre-

senting; and my son was kind 

enough to be incredibly quiet and 

well-behaved the entire time. This 

kindness and support allowed me 

to achieve my goal of being both a 

good mother and a good academ-

ic. I have high hopes that someday 

the academy can be just as sup-

portive for parents so that we do 

not feel as if we are always failing 

at one of these roles. 

 

One thing is for sure: I am not the 

same academic that I was before 

August 16, 2012. I am not even the 

same person. But I love my career; 

I love my department; I love my 

students; and I love my husband 

and my son. Somehow, I will find 

myself, this academic mama, 

through this process as I wouldn’t 

give up either experience for any-

thing in the world. SD 

Keywords and studies of “keyness” 

are currently used by literary and cul-

tural critics and by empirical linguists 

(particularly those “corpus linguists” 

who conduct digital analyses of 

“keyness” in large bodies of texts), 

but neither of these approaches have 

used Keyword analysis as a practical 

tool for student learning and assess-

ment.  However, professors Joel 

Dodson and Charles Baraw of the 

English Department have used a se-

quence of semester-long Keyword 

assignments at Southern and have 

found that Keyword analysis helps 

students across a wide spectrum of 

abilities become more engaged read-

ers and better able to articulate com-

plex ideas about keywords and key 

concepts in a variety of written forms.  

Based on their experiences in the 

classroom and current research on 

Keywords, Baraw and Dodson are 

collaborating this summer on an arti-

cle about the applications of Key-

words as a multi-disciplinary learning 

and assessment tool.   

 

On April 19th Dodson and Baraw led 

a Curriculum Innovation Program 

workshop on Keywords that intro-

duced participants to two different 

sequences of Keyword assignments 

and discussed how such projects can 

provide a flexible, scaffolded set of 

exercises that apply LEP Tier I com-

petencies and LEP Tier II Areas of 

Knowledge in courses across various 

fields. Dodson and Baraw plan to con-

tinue their work on Keywords in the 

coming year, including leading another 

Keyword workshop in the Fall of 

2013.  In the meantime, they welcome 

questions, observations and ideas 

from colleagues from across the Uni-

versity and can be contacted at 

barawc1@southernct.edu and dod-

sonj2@southernct.edu.  

Professors Dodson and Baraw 

Collaborate on Keyword Project 

mailto:barawc1@southernct.edu
mailto:dodsonj2@southernct.edu
mailto:dodsonj2@southernct.edu
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poses.  We write to 

communicate, express, 

analyze, perform, lie, 

persuade, document, 

please., goad and guide.  

We write, and write, and 

write. And the whole 

“shebang” is based on 

cultural conventions.   

 

For writing to be suc-

cessful, it has to bear 

meaning.  To bear mean-

ing, writers and readers 

must share certain lin-

guistic conventions of 

grammar and semiotics.  

They must agree on let-

ters  and sounds/

phonemes.  They must 

agree on the words/

morphemes.  They must 

also agree, somehow, on 

the sentences, para-

graphs, and genres—

their  literal and figura-

tive possibilities—so as 

to recognize and under-

stand them.  Successful 

writing depends upon an 

assurance that a writer 

knows how to encode 

and a reader will know 

how to decode.  This 

encoding/decoding prop-

osition, one Shannon and 

Weaver (1949, 1963) 

conceived of as a straight

-ahead, unmuddied trans-

mission of meaning from 

one person to another, 

really depends upon cul-

tural lenses (Hall, 1973).   

 

Writing well is important 

for many personal and 

professional reasons, but 

the National Commis-

sion on Writing for 

America’s Famil ies, 

Schools, and Colleges 

offers a strong economic 

argument for helping 

students write well.  In a 

survey of business lead-

ers nationwide, the Col-

lege Board (2004) found 

the following:  

 

“Writing is a ‘threshold 

skill’ for both em-

ployment and pro-

motion…” 

“Two –thirds of salaried 

employees in large 

American companies 

have some writing 

responsibility.” 

“More than half of all 

responding compa-

nies report that they 

“frequently” or al-

most always“ pro-

duce technical re-

ports (59%), formal 

reports (62%), and 

memos and corre-

spondence (70%). 

C o m m u n i c a t i o n 

through–male and 

PowerPoint presen-

tations is almost uni-

versal.”  Employees 

a prodigious fashion will 

make the following centu-

ries fall into a state as 

barbarous as that of the 

centuries that followed 

the fall of the Roman Em-

pire” (Blair, 2003, p.11).  

Oh, dear!  Really? 

 

This pattern has main-

tained. Word processors 

and computers (and, yes, 

they were initially dis-

tinct) and the writing 

products they create(d)

—narratives and email, 

primarily—have been 

called into question.  Cell 

phones are our most re-

cent scourge.  They make 

texting and tweeting pos-

sible – genres that are 

ruining our grammar and 

writing skill.  And, thanks 

to Siri and speech recog-

nition, “writing” may just 

be a thing of the past!  

 

Then, there is the ques-

tion of what writing really 

is in the first place.  We 

established that it is a 

technology—a noun—the 

technological symbols 

that portray meaning.  It 

is also a verb—the act of 

creating these symbols 

and imbuing them with 

meaning.  Things start to 

spin out of control when 

we try to characterize 

WHY we write; its pur-

S O U T H E R N  D I A L O G U E  
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are required to write 

much more often than 

in the past. 

 “…  remedying deficien-

cies in writing may cost 

American firms as 

much as $3.1 billion 

annually.” (National 

Commission on Writ-

ing, 2004, pp. 3-4). 

 

In a different report, the 

Commission declared: 

“writing today is not a frill 

for the few, but an essential 

s k i l l  f o r  t h e 

many” (National Commis-

sion on Writing, 2003, p. 

1).  

 

Learning, first, to write and, 

then, to write well – by 

which I mean to write flexi-

b l y  a n d  s i t u a t i o n -

appropriately – is a devel-

opmental journey.  It is a 

journey walked inde-

pendently and guided by 

multiple teachers from pre-

school and throughout 

one’s life. 

 

Now let me say something 

like they say on TV: I am 

not a formal teacher of 

writing from the perspec-

tive that I don’t teach Eng-

lish composition.  Howev-

er, as an academic, writing 

is my stock-in-trade.  I am a 

writer and I do teach writ-

ing as part of my discipli-

nary and pedagogical craft.  

I know it is crucial for my 

students, most of whom 

are themselves teachers 

and burgeoning educational 

leaders, to write well as 

part and parcel of their 

work.  Good writing facili-

tates good understandings, 

good relationships, good 

practice, good institutions 

and good results.  Good 

writing gets passed on in 

myriad ways. 

 

So teaching writing is in-

credibly important.  Teach-

ers (hopefully and usually) 

teach students, students 

(hopefully and usually) 

learn, and institutions of 

higher education exist, in 

large part, to facilitate a 

formal relationship be-

tween these two.  Mode, 

genre, and content are qui-

et but crucial third, fourth 

and fifth partners in this 

relationship, which is often 

discipline and purpose de-

pendent.  The narrative 

mode one might use for an 

English project of writing a 

fiction short story is very 

different from the exposi-

tory writing one might do 

for a project documenting 

the history of a famous per-

son in the social sciences 

or humanities, which is dif-

ferent from the persuasive 

mode one might employ in 

a Marketing class where 

one is developing an anti-

perspirant ad, or the tech-

nical mode appropriate for 

lab write ups in a Chemis-

try or Physics class.  In ad-

dition, there are multiple 

genres in each mode from 

which to choose (see 

h t t p : / / w ww . k sd e . o r g /

L i n k C l i c k . a s p x ?

fileticket=HFfEq0BTi1g%

3D&tabid=145& and http://

multigenre.colostate.edu/

genrelist.html for some 

helpful lists). Teaching 

writing is a matter of help-

ing students to understand 

these different modes and 

genres, choose among 

them based on a purpose 

or intent, and develop the 

content knowledge and 

technical skill to encode 

something worth decod-

ing.  Stated like that, it 

seems rather simple.   

But teaching writing is an-

ything but simple.  Why?  

There are many reasons.  

Today, let’s focus on two.  

First, writing requires 

great conceptual and tech-

nical effort and students 

have to persevere to de-

velop their skill and profi-

ciency.  Being able to 

write is not something 

one gains through osmo-

sis.  It requires exposure 

to concepts and tech-

niques and a continual 

loop of practice, feedback, 

practice, feedback, prac-

tice, feedback, etc.  That is 

the process we call 

“editing.”  Second, many 

of us have bounded no-

tions of what writing is or 

should be and how it 

should be taught.  Because 

moving from writing to 

writing well is a develop-

mental process, it may 

behoove us to open up 

our notions of writing at 

first to “hook” our stu-

dents and then guide them 

toward increasingly more 

difficult and discipline-

appropriate work. 

 

 

Technology (here mean-

ing technological tools) 

can help with both of 

these issues.  I strongly 

believe they should most-

ly be used under the guid-

ance of a seasoned pro-

fessional.  They should 

supplement, and not sup-

plant, the role of the in-

structor.  They are most-

ly useful for the ways in 

which they either encour-

age imagination and con-

ceptualization, innovate 

new genres, aid with 

technical execution, or 

provide feedback.  Before 

sharing some of the tools 

that I feel are helpful, 

however, I would like to 

make a disclaimer: be-

cause of the subjective 

nature of language, most 

of these cannot be fully 

trusted to interpret texts 

as intended or improve 

upon texts as desired.  

This is why instructor 

guidance is important. 

 

You will hear it said, over 

and over: good writing 

reflects good thinking.  A 

strong understanding and 

conceptualization of a 

task, and the writing to 

address it, results in writ-

ing products that are 

clear, cogent, and to the 

point.  Concept mapping 

can be very helpful for 

some students as they 

work to craft a focus and 

argument or narrative. 

C M a p  h t t p : / /

cmap.ihmc.us/, Inspiration 

h t t p : / /

www.inspiration.com/ , 

Continued on page  13 
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Leon Yacher, Geography 

 
One of two-landlocked countries in the world that is also surrounded by only one country, Lesotho is poor and not 

easily accessible.  It relies on the benevolence of the Republic of South Africa, its only neighbor.  When poor relations 

between the two exist, it is Lesotho that pays the price.  Even an airlift is a problem, since Lesotho’s planes must fly 

over South Africa’s air space.   

 

Lesotho gained its independence in 1966 from Britain, and its form of government is a constitutional monarchy.  Dur-

ing the colonial period and since independence, the country did not experience any form of apartheid, though it was 

something that people of Lesotho, called the Basotho, heard about.  Once they crossed the border as laborers in the 

diamond and gold mines, however, they experienced apartheid in its various forms.  Lesotho is among the poorest of 

the world’s countries facing many of the ills that afflict other unfortunate regions including poverty, malnourishment, 

significant income disparities, and illiteracy.  It is, however, HIV/AIDS that currently challenges Lesotho’s infrastructure 

the most.  The country ranks third highest among the world’s countries in HIV/AIDS and though the government’s 

efforts are making inroads, the outcomes are largely unsuccessful.  Twenty-four percent of the 15 to 49 year old popu-

lation cohort are living with HIV/AIDS. Life expectancy is Lesotho is about 52 years of age for both women and men.   

 

Access into the country is limited to a few entry points.  The easiest is to cross at Maseru, located at the south border 

of the country where the transportation infrastructure is excellent.  Lesotho is largely a mountain state.  Only along 

the international border one can find a plain (lowest average elevation is about 4600 ft) that also houses much of the 

population.  The mountain areas provide a temperate climate with cold winters.  Elevations are commonly above 9,500 

feet above sea level.  Lesotho is rich in minerals, mostly diamonds and gold, and the hydropower potential is excellent.  

Water is plentiful and agriculture is practiced by a large percentage of the population, though only about ten percent 

of the country’s area is arable.  In fact, Lesotho remains among the most rural countries in the world, with less than 27 

percent living in urban areas.  This condition plays an important role in environmental issues that the country faces.  

Desertification, soil erosion, overgrazing are challenging the physical infrastructure of the region.  Though plenty of 

water is available much of it is redirected to South Africa owing to a number of water projects which were built and 

managed by South Africans. The tourism infrastructure is inefficient and poorly developed.  Crime rates are on the rise 

but do not share the rates that are found in South Africa.   

Entering Lesotho is best by land.  From South Africa the 

crossing is easy and fast.  Maseru, the capital city is by the 

border and reachable  
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Mainly a mountain state, Leso-

tho has layers of mountain 

ranges that slow traveling time 

as one negotiates windy roads.  

The quality of the roads is 

good.  Foreign aid in recent 

years has provided the neces-

sary monies to build a better 

transport infrastructure.  

Unfortunately, Lesotho ranks high in the num-

ber of road accidents.  The rough topography 

contributes to the daily occurrence of motor 

vehicle mishaps.  As a way to discourage 

speeding, bumps, called humped zebras, have 

been placed along rural roads.  

Throughout Lesotho the Protestant faith is read-

ily visible.  The British legacy continues to be 

strongly present.  Notice the sign on the right.  

As tourists are beginning to visit Lesotho more 

and more establishments are being made availa-

ble.  Most in the form of B and Bs (Bed and 

Breakfast).   
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Though the mining industry is responsi-

ble for some employment, it is agricul-

ture that provides jobs.  Food is plenti-

ful in Lesotho, and the surpluses find 

their way to South African markets.  

On the other hand, housing 

for the poor is abysmal.   

Foreign remittances pro-

vide an increasing level of 

standard of living for many 

in Lesotho.  The demand 

for construction workers 

continues to increase and 

it is expected for greater 

growth to occur in the 

coming years.  
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Still a traditional society, change comes slowly 

in some parts of Lesotho. One example is 

providing women with crafts skills opportuni-

ties to knit rugs for export.  This small enter-

prise is owned by a South African entrepre-

neur.  Eleven women work here and are able to 

contribute to the family budget sufficiently to 

avoid abject poverty. 

Along many highways police 

check points attempt to control 

smuggling of illegal arms.  The 

illegal use of drugs, too, has in-

creased in Lesotho and the gov-

ernment is attempting to control 

its trafficking.      

In recent years China has 

increased its presence in 

Africa.  Lesotho is no ex-

ception.  Clothing manu-

factured in Lesotho carry 

‘Made in China’ labels.  

These finished products 

find their way to Europe 

and North America. 
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ing, "Still Life with Den-

drite Dreams,” now lo-

cated in UConn's Cell 

and Genome Sciences 

Building. Brownell is cur-

rently working on her 

first museum survey 

show that will be travel-

ing to several venues. In 

2014, “Delightful, Deli-

cious, Disgusting:  Paint-

ings by Mia Brownell 

2003-2013” will be on 

exhibit at Hunterdon Art 

Museum and traveling to 

Juniata College Museum 

of Art. The exhibition 

will have a companion 

catalog with an essay by 

Art Historian, Norman 

Bryson. 

 

C. Michele Thomp-

son, History, was invited 

to give a presentation on 

November 9, 2012, at 

the University of Michi-

gan's speaker series 

"Global and Cross-

cultural Perspectives on 

Chinese Medicine" co-

sponsored by the Cen-

ters for East and South-

east Asia. She was also 

invited to present a pa-

per as part of the sympo-

sium Maritime Frontiers 

in Asia: Indigenous Com-

munities and State Con-

trol in South China and 

Southeast Asia, 2000 

BCE-1800 CE, at Penn 

State University on April 

13, 2013.  Thompson has 

also been elected to a 

third term as Chair of 

the Executive Commit-

tee of the Vietnam Stud-

ies Group. 
 

Leon Yacher, Geogra-

phy, published a chapter 

titled “Language Learning 

Using Geography for 

Non-Native Popula-

tions,” appearing in For-

eign Languages of the 21st 

Century: Topical Questions 

of Linguistics, Theory and 

Translation and Methods 

of Teaching Foreign Lan-

guages. The book was 

published by the Penza 

State Pedagogical Univer-

sity Press in Penza, Rus-

sia, October 2012. 

Charles Baraw, English, 

won the 2012 Darwin T. 

Turner Award for the 

Year’s Best Essay in the 

African American Review 

for his essay “William 

Wells Brown, Three 

Years in Europe, and Fugi-

tive Tourism.” Baraw’s 

essay illustrates how 

William Wells Brown, 

the author of a best-

selling slave narrative in 

1846, developed a new 

form of travel writing 

that uses the conven-

tions of genteel tourism 

to advance his anti-

slavery agenda and pre-

sent an alternative to the 

dominant historical nar-

ratives of the period.   

 

Mia Brownell, Art, was 

awarded a commission 

from the University of 

C o n n e c t i c u t 

HealthCenter for the 

installation of her paint-

Mia Brownell’s 

Still Life with 

Dendrite 

Dreams,  oil on 

canvas, 66x98 

inches, 2012  
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An iPad Learning Lab Traveling on a Cart 
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Jian Wu, World Languages and Liter-

atures 

 

If you wandered into EN D149 or 

EN C132 one of these days during 

the Spring semester, you might have 

noticed a scene quite different from 

a regular classroom. Students were 

working in pairs or individually with 

an iPad in hand, engaged in various 

class activities—browsing the web, 

making an audio recording, design-

ing a cartoon story, or using the 

video camera to record their own 

conversations, etc., etc. This was 

actually the language lab time in a 

regular classroom, made possible by 

the Apple iPad Learning Lab. 

 

Supported by the State Bond Funds, 

the Department of World Lan-

guages and Literatures acquired two 

iPad learning labs at the beginning of 

Fall 2012. Unlike regular language 

labs that have fixed desktop com-

puters, the iPad learning labs are 

iPads on a cart that can travel from 

classroom to classroom.  As you 

can see from the picture, the Pow-

erSync iPad cart with a dimension of 

33 x 24 x 37 inches looks steady 

and compact, and can hold up to 30 

iPads. The cart can charge and sync 

all the iPads at the same time. The 

iPad carts that we have in our lab 

are also equipped with a teacher’s 

MacBook Pro, an Optoma PICO 

projector, a JBL Onbeat loud-

speaker, and Kids Gear Volume 

Limiting headphones, all in one 

cart. 

 

The immediate benefit that the 

iPad labs have brought to the de-

partment is to allow us to open 

more class sessions that require 

lab time. Some classes, which we 

were not able to offer in the past 

due to the limited availability of 

our two regular computer labs, 

can be offered thanks to the iPad 

learning labs. Most importantly, 

the iPad learning labs have brought 

new and exciting learning and teach-

ing experiences to students and 

teachers. Many students feel excited 

about using an iPad in class. For 

some, it was even their first time 

using an iPad! A whole range of mo-

bile apps, available for free or with 

little cost, open up new opportuni-

ties for teaching and learning. Some 

of the apps that we have tried so far, 

such as Recorder Pad, Story Kit, 

VoiceThread, Duolingo and School-

Shape, work well with language 

learning and teaching. The new tech-

nology also brings new challenges to 

our teachers. Due to the different 

setup and compatibility of the iPad 

labs as compared to the regular 

computer labs, teachers cannot do 

things exactly in the same old way 

anymore. They need to change their 

teaching practice to take advantage 

of the mobile features of the iPad 

labs and to encourage more cooper-

ative learning. They need to explore 

new teaching approaches and styles 

that will work well with the new 

technology, and our students, a gen-

eration born and growing up with 

the new technology. We are still in 

the beginning stage of our explora-

tion, but we are excited about this 

new opportunity! SD 

 

The Writing Studio  

This free, course management sys-

tem is easy to learn, easy to use, 

and offers an excellent “bank” of 

w r i t i n g  i n s t r u c t i o n 

(writing.colostate.edu). Contact 

W i l l  H o c h m a n 

(hochmanw1@southernct.edu) for 

personal training. 

 

Submitted by Will Hochman, 

English  

WriteOn  

SCSU writing teachers and librari-

ans share insights, resources, and 

even job postings.  Subscribe by 

going to:  lists.southernct.edu  

 

 

The WAC Clearinghouse  

 

The WAC Clearinghouse publishes 

journals, books, and other resources 

for teachers who use writing in their 

courses. (wac.colostate.edu) 

Some Writing Across the Curriculum Resources 



patients in crisis, often be-

cause they are not exposed to 

these types of situations while 

in school.  

 

We, along with colleagues at 

Quinnipiac University and Mid-

State Medical Center, are us-

ing high fidelity human simula-

tion to help better prepare 

students to save lives after 

they graduate. Human patient 

simulation can provide stu-

dents with opportunities to 

practice skills and develop clin-

ical judgment in a non-

threatening environment be-

fore they graduate.  The high 

fidelity human simulation man-

nequins will not suffer harm if 

students make inappropriate 

decisions or fail to act in a cri-

sis situation!   

 

The first step in this research 

was to design simulation sce-

narios that mimic rescue 

events commonly seen in hos-

pitals and to ensure they re-

flect nationally recognized pa-

tient safety and quality initia-

tives. Once this process was 

complete, we developed ob-

servational rating tools to ac-

curately and consistently eval-

uate student performance dur-

ing the scenarios. In order to 

enhance realism for students, 

the simulation rooms were 

furnished and equipped to 

look like typical hospital 

rooms. The high fidelity man-

nequins used in the scenarios 

look and act like real pa-

tients—they can speak, cough, 

sweat, bleed or vomit, and 

each has a blood pressure, 

Barbara Aronson and 

Karen Barnett, Nursing 

 
Imagine you are recovering 

from a routine surgical proce-

dure in a large urban medical 

center.  In the middle of the 

night you suffer a complica-

tion, and your condition rapid-

ly and unexpectedly deterio-

rates. Would the nurse caring 

for you recognize the prob-

lem, know how to intervene 

appropriately and get help 

quickly? Recently compiled 

patient safety data indicate the 

odds may be against you. Fail-

ure to rescue, defined as an 

adverse event or a death that 

occurs because of a healthcare 

providers’ inability to recog-

nize or respond to a deterio-

rating patient condition, is one 

of the top safety incidents that 

occur routinely in healthcare 

institutions across the United 

States.  Nurses are in a unique 

position to reverse this trend 

nationally, because they are 

often the first healthcare pro-

viders to recognize and re-

spond to hospital-based emer-

gency situations. To ensure 

the best outcomes for pa-

tients, nurses must recognize 

and take action when compli-

cations occur, and get help 

quickly by mounting a team 

response. They must be able 

to communicate their con-

cerns clearly to the team and 

convey the urgency of the sit-

uation so help will arrive 

quickly.  Research indicates 

novice nurses are often inade-

quately prepared to rescue 

pulses, dilating pupils and audi-

ble heart, lung and bowel 

sounds. Raters sit in an obser-

vation room next to the simu-

lation room and observe and 

videotape student perfor-

mance. 

 

Overall we were surprised by 

student performance during 

testing of the instruments and 

scenarios.  We noted students 

were not organized in com-

pleting an assessment in a 

timely fashion, did not recog-

nize or cluster data and come 

to an appropriate conclusion 

regarding the patient’s chang-

ing condition, and did not re-

port significant data to the 

team.   It was clear students 

needed additional support to 

improve their performance. 

We knew new graduate nurs-

es gain practice experience by 

watching and role-modeling 

the behavior of expert nurses 

at their first practice site; this 

is consistent with the basic 

principle of Social Learning 

Theory by Bandura which pro-

poses human behavior is 

learned through observing 

others. This principle guided 

the development of a teaching 

intervention which was shown 

to students before participat-

ing in the simulation scenarios. 

The role-modeling interven-

tion consisted of a 30-minute 

expert practice video, com-

bined with verbal reinforce-

ment of expected behaviors 

and tailored feedback.  The 

practice video we developed 

and produced depicts an ex-

p e r t 

Using Simulation to Teach Nursing Students How to Save Lives  
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http://www.nwp.org/cs/public/

print/resource/922.  Teacher 

College’s Reading and Writing 

P r o j e c t  h t t p : / /

readingandwritingproject.com/ 

is an excellent website with a 

wide range of resources from 

the early grades up. 

For those of us who just need 

help writing at all, there are 

applications like “Write or 

Die” http://writeordie.com/ 

that provide negative feedback 

if you don’t keep writing, writ-

ing, writing… 

 

In terms of opening our 

bounded notions of what writ-

ing is and should be, I am pro-

posing a kind of long-term 

strategy of progressive bait-

and-switch.  Let me explain. 

When middle and high school 

students were asked how they 

use technology to write, they 

talked about using computers 

for school work but, as an af-

terthought, would share ‘oh 

yeah…I also text a lot with my 

friends and family, and Face-

Book, and I pretty much never 

use email’ (Lenhart, Arafeh, 

Smith & Macgill, 2008).  We 

have all been privy to the 

fierce debate about whether 

texting is a valid writing genre 

or not.  And yet, young people 

today who text are typically 

writing (thus thinking) all the 

time.  Some people swear that 

texting reflects only low quali-

ty thinking and communica-

tion.  But this is not necessari-

ly so, or it doesn’t necessarily 

have to be so.  Thus some 

professors use texting as a 

Bubbl.us https://bubbl.us/, Pop-

plet http://popplet.com/,  and 

Creately http://creately.com/ 

are just some applications 

available for use. 

For students who have tech-

nical trouble with spelling, 

grammar and construction 

more globally, there is editing 

software that can be useful if 

used critically and/or collabo-

ratively.  Pro Writing Aid 

http://prowritingaid.com/, Pa-

p e r R a t e r  h t t p : / /

www.paperrater.com/, and 

AutoCrit EditingWizard http://

www.autocrit.com/ offer free 

online editing support for 

small bits of work with in-

creased functionality in pur-

chased programs.  For “live” 

critique and a range of re-

sources on writing try Scribo-

p h i l e  h t t p : / /

www.scribophile.com/, Fan-

S t o r y  h t t p : / /

www.fanstory.com/index.jsp, 

or a non-fiction writers’ group 

tailored to a particular topic 

or genre.  

And then, of course, there are 

the resources provided by 

teachers of writing themselves.  

The National Writing Project 

http://www.nwp.org/ supports 

teachers of writing to 

“improve writing and learning 

for all learners.”  Although 

much of the content is geared 

toward teens, college writing 

is also a focus.  In particular, 

check out its digital writing 

page http://digitalis.nwp.org/ 

and its “Thirty Ideas for 

Teaching Writing” 

way to connect their students 

with content, each other and, 

then, to writing.   

 

Likewise Tweets, the 140 char-

acter thought-bites of infor-

mation generated through the 

Twitter, are an established gen-

re of news and activism 

(www.twitter.com).  So, in ad-

dition to using tweets in one’s 

class to encourage more criti-

cal thought and comment on a 

classroom topic, they also can 

be used to encourage authentic 

contributions to a local or na-

tional dialogue.  Twitter poems 

and essays have emerged.  The 

act of honing one’s ideas and 

arguments to such a small 

space has conceptual merit. 

Blaise Pascal, who is believed 

to have said, in effect, “I am 

sorry to have written such a 

long letter, I did not have time 

to make it short,” perhaps 

would have benefitted. 

 

There is also the broad genre 

of “digital writing” that spans 

across text, image, sound and 

movement.  Digital storytelling 

and notating using tools like 

V o i c e T h r e a d  h t t p : / /

voicethread.com/, xTranormal 

www.xtranormal.com, and 

Voki www.voki.com can make 

it possible for students to 

move from a broad, inter-

textual representation of their 

ideas and supporting resources 

to something more formal and 

text-based.   

It is important to develop one’s 

writing, to be proficient, and to 

know 

Writing and Technology  (cont’d from  page 5)  
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Jessica Kenty-Drane, Sociolo-

gy, Applying the Sociological Im-

agination: A Proposal for a New 

LEP Tier II Capstone Course in 

Sociology 

 

Kimberly Lacey & MaryAnn 

Glendon, Nursing, RN-BSN Pro-

gram Revision 

 

Aujke Lamonica, School Health 

Education, An Online Course 

Development Proposal for School 

Health Education: Expanding 

Learning Opportunities 

 

Erin Larkin, World Languages & 

Literatures, Contemporary Italian 

Culture, a New LEP Tier III Cap-

stone 

 

Yan Liu, Information & Library 

Science, Lab-Based/Hands-On 

Instructional Program to Enhance 

Hybrid Teaching on Multimedia 

 

Heidi Lockwood, Philosophy, 

Enhancement of “Teaching Criti-

cal Thinking” Resource Site 

 

Pina Palma, World Languages & 

Literatures, Italian 100 Flipped 

Class Model 

 

David Pettigrew, Philosophy, 

Aesthetic Responses to Fascism: 

The Case of the Spanish Civil 

War—The Creation of an LEP 

Tier III Course 

 

Cheryl Resha, Nursing, Bringing 

Technology and Simulation to 

Community Health Nursing 

 

Elena Schmitt, World Lan-

guages & Literatures, Developing 

Teacher Certification Program in 

Arabic, Chinese, Russian & Portu-

guese 

 

 

Charles Baraw, Joel Dodson, 

Nicole Fluhr, Patrick 

McBrine, Paul Petrie, Michael 

Shea, and Cynthia Stretch, 

English, Bringing Coherence to 

ENG 308 

 

Therese Bennett, Mathematics, 

& Nicholas Edgington, Biology, 

Bringing the Interdisciplinary Field 

of “Synthetic Biology” to SCSU 

Students 

 

Karen Cummings & James 

Dolan, Physics, Development of 

Video and Laboratory Resources 

for Technological Fluency 

 

Patricia DeBarbieri & Su-

zanne Carroll, Marriage and 

Family Therapy, MFT Curriculum 

Standards Review: Development 

of a Broader Variety of Hybrid 

and Online Course Offerings and 

Alternate Programmatic Formats 

 

Lee deLisle, Recreation and 

Leisure Studies, Deborah Flynn, 

Public Health, & Heather Piz-

zanello, Social Work, Humani-

ties for the Professions  

 

Scott Ellis, English, Science 

Technology and the Culture of 

the Mind 

 

Joe Fields & Klay Kruczek, 

Mathematics, WeBWork Home-

work Delivery Systems 

 

Ellen Frank, Management/MIS, 

Developing a Tier III Cross Inter-

disciplinary Course: International 

Business 

 

Pamela Hopkins & Veronica 

Gill, Management/MIS, Develop-

ing Curriculum Tracks for the 

Management Concentration 

 

 

Kathleen Skoczen, Anthropol-

ogy, Developing Internships: Pre-

paring Students for the Work-

force 

 

Daniel Swartz, Exercise Sci-

ence, Development of an Online, 

Tier II W Course 

 

Leon Yacher, Geography, De-

velopment of Instructional Mate-

rials to Complement the Require-

ments of the Tier III Expectations 

for the Geography of Central 

Asia Course 

2013-2014 Curriculum Grants 
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Fall 2013  

Minority Recruitment 

and Retention Grants 

 
Lynn Kwak, Marketing, How 

Shopping Satisfaction Contrib-

utes to International Tourism 

Expenditures by Gender  

 

Elizabeth Lewis Roberts, 

Biology, The 2013 American 

Society of Microbiology- ASM 

Conference 

 

Alfredo Sosa-Velasco, World 

Languages & Literatures, Re-

membering ,Forgetting, and 

Memory in Spain: Representa-

tions of the Spanish Civil War in 

Narrative and Film from the Pe-

riphery, 1975-2012 

 

Miaowei Weng, World Lan-

guages & Literatures, "Franco’s 

Children”: A Chronopolitical 

View of the Novella and the film 

El Sur 

 

Jianxiong Wu, World Lan-

guages & Literatures, American 

Council on the Teaching of For-

eign Languages (ACTFL) Confer-

ence 



ing, technology and teens. 

Washington, DC: College 

Board & The Pew Internet and 

American Life Project. 

 

The National Commission on 

Writing for America’s Families, 

Schools, and Colleges. (2003).  

The neglected “R:” The need for 

a writing revolution.  New York, 

NY: The College Board.   

 

The National Commission on 

Writing for America’s Families, 

Schools, and Colleges. (2004).  

Writing:  A ticket to work…or a 

ticket out.  A survey of business 

leaders.  New York, NY: The 

College Board.   

 

Plato, & Scully, S. (2003). Pla-

to's Phaedrus. Newburyport, 

MA: Focus/R. Pullins Co. 

 

Shannon, C. (1948).  A mathe-

matical theory of communica-

tion.  Bell System Technical Jour-

nal, 27(July & October), pp. 

379–423, 623–656.  

 

Weaver, W. and Shannon, 

C.E. (1963). The mathematical 

theory of communication.  Chi-

cago, IL: Univ. of Illinois Press 
SD 

and use conventions.  If one 

doesn’t do these things, one 

runs the risk of being per-

ceived as either incompetent 

or incoherent, or as blowing 

people away with word-based 

irreverence.  For our students, 

we want and need them to 

write well, but writing is really 

a symptom, a material effect of 

thinking, and both are devel-

opmental.  

 

I believe a good writer can 

flexibly change his or her writ-

ing style depending upon the 

audience and intent of the 

piece.  I believe a good writing 

teacher makes this clear—

using whatever it takes—so 

that students can develop 

their sense of mode, genre, 

technique, voice and tool.  

Developing good writers re-

quires a long view, persis-

tence, and continual feedback.  

Technology –the tools and the 

processes—can most certainly 

help.   
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nurse responding competently 

during a response to rescue 

simulated patient care scenario. 

Multiple studies have found this 

role-modeling intervention to 

be very effective in improving 

student nurse performance. 

This cost-effective theory-

based innovation is currently 

being tested across the country 

in a variety of university simula-

tion centers. The ultimate goal 

of this project is to reduce fail-

ure-to-rescue events nationally 

by preparing nurses to appro-

priately respond to deteriorat-

ing patient conditions through 

competency assessment and 

exposure to expert practice. 

This project is a concrete ex-

ample of how faculty can use 

simulation to address safety 

education in undergraduate and 

graduate nursing programs. SD 
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sues 
 

Mia Brownell, Art, Solo Muse-

um Exhibition Research: Investi-

gating the Masters 
 

Sandra Bulmer, Public Health, 

A Qualitative Study of Under-

graduate Student's Experiences 

Related to Excessive Alcohol 

Consumption 
 

Jeremy Chandler, Art, Hunting 

and Hiding 
 

David Chevan, Music, Jazz Souls 

on Fire 
 

Adiel Coca, Chemistry, Synthe-

sis of tetrazoles in water using 

microwave heating 
 

Sarah Crawford, Biology, 

Growth of human tumor cell lines 

in unfertilized avian eggs: a novel 

ex vivo system to explore tumor 

growth and therapeutic sensitivity 
 

Ilene Crawford, English, Navi-

gating Material and Emtional Ob-

stacles to Intercultural Compe-
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of English as a Foreign Language 

in Vietnam 
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Portable Optical Intensity Interfer-

ometry 
 

John Jacobs, Psychology, Love 

and Social Capital in the Life His-

tory Narratives of Adults at Fifty 
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Patricia Olney, Political Sci-

ence, The Return of the PRI in 

Mexico and Drug-Related Vio-

lence: Lessons from Municipal 

Democratic Transitions 
 

Pina Palma, World Languages & 

Literatures, Women at War: The 

Italian Resistance 
 

David Pettigrew, Philosophy, 

Research and Translation at the 

Intersection of Philosophy and 

Psychoanalysis 
 

Melvin Prince, Marketing, Cos-

mopolitans and Locals: An Explo-

ration of Consumer Social Identi-

ties 
 

Mary Purdy, Communication 

Disorders, Multimodel Communi-

cation Training for Individuals 

with Aphasia 
 

Laura Raynolds, Special Educa-

tion & Reading, & Jess Gregory, 

Educational Leadership & Policy 

Studies, Predicting Pre-reading 

Skills in Pre-kindergarten Chil-

dren with Music Perception Tests 
 

Debra Risisky, Public Health, 

Sexual Violence Awareness 

among Youth 
 

Michael Rogers, Anthropology, 

Continuing Research on the Ori-

gins of the Acheulian Tool Indus-

try at Gona, Afar, Ethiopia 
 

Elena Schmitt, World Lan-

guages & Literatures, Look Who 

is Talking: Analysis of Interaction 

in a Foreign Language Classroom 
 

Camille Serchuk, Art History, 

Painting and Drawing a la carte: 

Art and Cartography in early 

Modern France 
 

Vivian Shipley, English, Ninth 

Book of Poetry, Archaeology of 

Days 

Brian Johnson, English, Explod-

ed View: A Multigenre Text 
 

Jan Jones, Recreation & Leisure 

Studies, Destination Image: Ana-

lyzing Host Community Percep-

tions in Kingston, Jamaica 
 

Andrew Karatjas, Chemistry, 

Synthesis of AlkenylPinacol-

boranes Via Protected Terminal 

Alkynes  
 

Erin Larkin, World Languages & 

Literatures, Un Ventre di Donna: 

The Futurist Woman's Revolution 

from Within 
 

Steve Larocco, English, An 

Anatomy of Forgiveness 
 

Terrence Lavin, Art, Arcane 

Mechanica: New Work in Metal 

and Glass 
 

Elizabeth Lewis Roberts, Biol-

ogy, The use of Burkholderia am-

bifaria and tall fesue plants for the 

Bioremediation of Atrazine 
 

Joseph Manzella, Anthropolo-

gy, Old Wine, New Bottles: Al-

ternative Spirituality, Modernity 

and the Iona Community 
 

Armen Marsoobian, Philoso-

phy, Bearing Witness to a Lost 

Home: The Story of an Ottoman 

Armenian Family, 1768-1922 
 

Helen Marx, Elementary Educa-

tion, Reflecting on Urban Teach-

er: Using Cooperative Inquiry to 

Improve Practice 
 

Jennifer McCullagh & Mary 

Purdy, Communication Disor-

ders, The Efficacy of Auditory 

Processing Abilities in Individuals 

with Aphasia 
 

Kenneth McGill, Anthropology, 

Ethnography of Political Elites in a 

Berlin Suburb 

 

Rebecca Silady, Biology, Double 

Mutant Analysis of grv2-1 and Ca-

nonical Plant Embryogenesis Mu-

tants 
 

Kathleen Skoczen, Anthropolo-

gy, Women and Infant Feeding 

Practices in the Dominican Repub-

lic 
 

Jeff Slomba, Art, Tideland-new 

sculptures based on the shared 

dominion of commerce and ecolo-

gy in the Long Island Sound 
 

Andrew Smyth, English, Inte-

grating Information and Communi-

cation Technology into Secondary 

Teacher Training in Kenya 
 

Kelly Stiver, Psychology, The 

Neurobiology of Cooperation: 

How Cooperation and Competi-

tion between Male Competitors is 

Expressed in the Brain  
 

Christine Unson, Public Health, 

Pathways to Extending Working 

Life of Older Women in the Unit-

ed States and New Zealand 
 

Michele Vancour, Public Health, 

An Examination of Fathers' Per-

ceptions of Breastfeeding in Con-

necticut  
 

Thuan Vu, Art, Translating Viet-

namese Imagery 
 

Jonathan Weinbaum, Biology, 

Late Triassic Paleontology Field 

Work and Collections Research 
 

Leon Yacher, Geography, The 

Urban Geography of the City of 

Osh, the Kyrgyz Republic 
 

Charlie Yang, Management/MIS, 

Gossip in the Workplace: Opera-

tional Definitions, Adaptive Func-

tions and its Consequences 
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Southern Connecticut State University 

Engleman Hall B 106 

501 Crescent Street, New Haven, CT 06515 

Phone: 203-392-5358 

Fax: 203-392-6258 

E-mail: facultydevel@southernct.edu 

The mission of the Office of Faculty Development is 

to support teaching and learning at all levels and in all 

contexts in which instruction occurs at Southern. The 

OFD supports faculty in their roles as teachers, schol-

ars, and members of the university and wider commu-

nity.  

 

The Office of Faculty Development is committed to 

promoting a spirit of innovation, collaboration, and 

love of learning, as well as enhancing a sense of collegi-

ality among faculty as they expand their intellectual, 

teaching, and scholarly horizons. In pursuing these 

goals, the OFD works to enhance the intellectual cli-

mate and promote open and ongoing dialogue among 

all members of the university community. It serves as 

an advocate for academic initiatives and enterprises 

that relate to teaching and learning through a variety 

of programs, activities, and resources in achieving the 

university's mission. The vision of the OFD is to cre-

ate an environment at Southern that facilitates and 

promotes effective teaching, professional develop-

ment, research, university service, and integration of 

new instructional technologies. 

Office of Faculty Development 

Bonnie Farley-Lucas, Director 

Jennifer A. Hudson, Faculty Development 

Associate 

Michele Salamone, Secretary 

Felicia Palmer, Student Worker 

 New Seminars in Magna Commons (Visit http://www.magnapubs.com/magna-commons/. Contact Faculty 

Development at x25358 for the Authorization Code to create an account. ) 
 

How to Implement Brain-Based Strategies in Your Courses 

Teachers deal with the neurochemistry behind student learning processes whether they want to or not, 

and today's higher education institutions have the unique challenge of serving students whose learning styles 

have evolved in a multitasking culture. Presented by Lisa Bloom, D.C., F.I.A.C.N.  

 

Generate Deeper Learning through Digital Storytelling 

In order to teach others, you have to fully understand the material yourself. Why not apply that concept to 

your students? If your students must not only repeat the material but also build it into a story via social 

media so their peers can respond, they will take ownership of their knowledge. Presented by John Orlando, 

Ph.D.  

 

How to Survive an Academic Scandal and Thrive Afterward 

Is your institution prepared to handle an academic scandal? Too often we hear of a college's legal problems 

instead of its plaudits. You want your school to make news—but not for the wrong reasons. Presented by 

Rob Jenkins, M.A.. 

 

http://magnapubsemail.com/a/hBRgXRDB8XEciB8yN8gAAA-fiLx/landing22

